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✦ 34 great pieces in a variety of styles including 
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five parts

✦ Includes brand-new compositions and    
imaginative arrangements

✦ Activity notes on each piece to encourage 
creativity and improvisation
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Awarm welcome to this latest edition of Libretto.
Since taking up the role of Chief Executive in
January, I have tried to immerse myself in all

aspects of the organisation. Initially, I spent time getting
to know my colleagues at our London office and
familiarising myself with our wide range of activities. 
I have also been out and about across the UK and
around the world meeting many of the people who
provide us with such invaluable support, assistance 
and guidance. My whistle-stop tour has taken me 
from London to Germany, to as far afield as New
Zealand, Hong Kong, Singapore and China. All in all, 
it has been a very busy 90 days! 

Throughout this intense learning period, I have been
struck not by the differences across the countries in
which ABRSM operates, but rather by the similarities. 
In particular, I have noted two key points. First, that
wherever you live, we are committed to achieving the
highest standards of quality in everything we do.
Secondly, the level of dedication shown by all those who
work with us is truly amazing and an inspiration to those
of us responsible for managing ABRSM. 

Speaking of dedication and commitment, no one has
been a more devoted member of our team than Clara
Taylor, our Chief Examiner, who will be leaving us in July.
This edition contains an interview with Clara (page 7) in
which she reflects upon her time at ABRSM. It has been 
a pleasure working with her and all of us here wish her
every success in her new, post-ABRSM life.

And speaking of inspiration, this edition also contains
an article on the newly-formed Youth Orchestra of the
Middle East. This is an excellent initiative which seeks to
bridge the East-West cultural divide, and which ABRSM is
very pleased to support. It is also an important example
of one of our main areas of activity, namely supporting
music education through donations and sponsorship.
Through such support initiatives, as well as our exams,
publications and professional development activities,
ABRSM seeks to promote the importance of music and
music education to as wide an audience as possible.

Guy Perricone
Chief Executive
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Four recent High Scorers’ Concerts inMalaysia provided the opportunity for over
150 talented musicians to perform and
celebrate their achievements in front of an
unprecedented 2,000 teachers, students,
parents and friends.
The concerts took place in Kuala Lumpur,

Melaka, Kuching and Kota Kinabalu, and
featured a variety of instruments and levels of
playing, but all performances shared the
common theme of enthusiasm and love
of music.
High Scorers’ Concerts take place every

year across the world in recognition of the
talent and achievement of the performers
taking part. We would like to offer our

congratulations, not only to those high
scorers in Malaysia, but to all candidates
worldwide who are passionate about
making music.

In January, the Federation of Music Services(FMS) in the UK launched its new
management and leadership programme:
‘Rising with the tide’. This innovative, ten-day
course is aimed at experienced and aspiring
heads of services as well as music service
colleagues who need to refresh their thinking
and approach. Led by Andy Hind, from
Educational Support for Schools, it aims to
address issues of leadership, financial
management, motivation and deep learning,
as well as putting the work of music services
in a local and national context.

Richard Crozier, Director of Professional
Development at ABRSM, has acted as a
consultant to FMS since January 2009 and
has been instrumental in developing the
programme. The course has been so
popular that FMS ran a second session in
March, and plan a third for September.
According to Richard, this is no surprise:
‘Until now there has been no formal
package of training for music services
and the interest in this course shows
a real demand for guidance in this area.’
www.thefms.org.

John Holmes has been appointed as the nextABRSM Chief Examiner. He takes up his new
role on 1 August 2010 and will supervise
ABRSM's Quality Assurance, Examiner
Administration and Theory Offices.
‘I am absolutely thrilled’ John told Libretto.

‘I feel this vitally important role carries both
privilege and responsibility in more or
less equal measure. I am looking forward
with real excitement to working with my

colleagues at ABRSM and getting to know the
extended family.
‘For over 25 years now the fundamental

focus of my work has been school
instrumental and classroom music teaching.
This new role will take me in a different
direction, but the music teacher’s instinct and
perspective run deep in me, and I hope they
will continue to service me well.
‘My job will be to provide a hub of

communication as well as a steady hand on
the tiller, as ABRSM steers through this
fascinating time of change and development.’
John is currently Head of Academic Music

and Woodwind at Tonbridge School in the UK
and has been examining for ABRSM since
1990. He has been involved in a wide range of
ABRSM activities including mentoring for the
Certificate of Teaching (CT ABRSM) course,
diploma and Jazz examining, many
international examining tours, training
and moderation.
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Record numbers at High Scorers’ Concerts

SPRECHEN
SIE DEUTSCH?

For the first time, three of ourbestselling titles for piano, violin
and flute from our Prep Tests series
are available as German language
publications. Jointly published with
our Representative, Edition
Hinrichsen, we are delighted to
celebrate this partnership. The
production of these titles signifies
the beginning of a wider initiative to
publish a substantial number of
German language editions
throughout 2010 and beyond.
To celebrate this newly extended

partnership, Edition Hinrichsen and
ABRSM co-hosted a launch event of
these new titles on 19 February in
the Grieg Museum at Talstraße,
Leipzig. ABRSM’s Executive
Director: Syllabus & Publishing,
Leslie East, who attended the event
with Tim Arnold, International
Operations Director, said: ‘It was a
great privilege to be invited to the
historic home of Edition Hinrichsen
to mark our strengthening
association with the Peters group of
companies and to talk to more than
60 teachers, performers, students
and journalists about ABRSM, its
exams and other services.’
We hope that this initiative will

prove popular among our German-
speaking exam entrants. For
further information on the new
German language titles, please
contact our ABRSM Representative
in Germany, Thomas Stein, at
Abrsmdeutschland@
editionhinrichsen.com, or by
phone: +49 (0)341 1498744 or
fax: +49 (0)341 1498745.

PREP TEST
KLAVIER

für

E D I T I O N H I N R I C H S E N
L E I P Z I G

News
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IN BRIEF

� International Jazz
exams withdrawn
ABRSM has been running Jazz
exams in the UK and Ireland for
over 10 years and examine around
4,000 candidates every year. As a
charity, we continuously review how
best to use the resources at our
disposal. Since the take up of our
Jazz exams in other parts of the
world has proved less popular, we
have had to make the significant
and difficult decision to withdraw
our Jazz exams from all countries
except the UK and Ireland from the
beginning of 2011. Please contact
your local Representative for more
information or our London office by
email at international@abrsm.ac.uk.

� 60 years in Cyprus
This year we celebrate 60 years of
ABRSM activity in Cyprus. During that
time we have seen a steady growth in
exam entries in the country and we
now have centres in Larnaca,
Limassol, Paphos, and North and
South Nicosia. For the past 50 years,
the British Council has represented
ABRSM exams in Cyprus and has a
dedicated team run by Despina
Michaelidou and Emilia Fiakkou-
Hadjicharou. This year we will be
holding Presenter Panel seminars and
a Centenary Travel Grant course for
teachers in the area. Please contact
your Representative for further details
of these events or visit our website.

� New Reps worldwide
We welcome new
Representatives in Anguilla,
(Daphne Jacobs-Richardson),
St Vincent (Floyd Parris), Rome
(Andrew Cochlin), USA (Olive Yau),
Vietnam (Elizabeth Druitt), Malaysia
(Samsudin Dahlan in Kedah, Abd.
Rahman Hj Yusuf in Terengganu and
David Ebol in Sarawak) and Hawaii
(Winnie Chan). In the UK we have
new Honorary Local Representatives
for: Luton (Amanda Ashton),
Ballymoney (Irene Bennett),
Stockton-on-Tees (Morag Cooper)
and King's Lynn (Andrew and
Anne Parker).

� Libretto online
Did you know you can read Libretto
online? Go to www.abrsm.org/libretto
to browse through current and
back issues.

Venture into
sight-reading with
our new vodcast

In July 2010, we will be publishing newresources and publications to help you teach
the new Piano (2011 & 2012) and Organ
syllabuses (from 2011). These include two new
podcasts presented by Sarah Walker (BBC
Radio 3), which highlight the new Piano and
Organ syllabus pieces and in the case of Organ,
the new scales and sight-reading requirements.
She will engage pianist Anthony Williams and
organist Anne Marsden-Thomas on the joys of
great repertoire, the consultation processes
and the immense care and attention that goes
into constructing a syllabus. Each programme
will be available to download free of charge
from iTunes and at www.abrsm.org/downloads.
Selected Piano Exam Pieces (2011–2012) for

Grades 1 to 8 will be available from July and
include a collection of the new set pieces for
the syllabus. To complement each volume, a
CD with recordings of every piece on the
syllabus will be available featuring
distinguished pianists such as Joanna
MacGregor, Stephen Hough and Melvyn Tan.
CDs can be bought separately or as part
of a CD-publication set. You will also
have the option to download recordings
individually via our online shop at
www.abrsm.org/audioshop.

If you need
further advice on the
new piano repertoire
our Teaching Notes
on Piano Exam
Pieces (2011–2012)
is an invaluable aid
for Grades 1 to 7. It
provides guidance
on what examiners are looking for in each piece
and how to achieve a musical performance. We
will also be holding a series of piano seminars
worldwide. For further details visit our website.
The new Organ Scales, Arpeggios and

Exercises and Specimen Sight-Reading and
Transposition Tests for Organ will be published
in July and we will be holding an organ seminar
in conjunction with the Royal College of
Organists. If you would like to receive
further details of this event once it’s been
finalised, you can pre-register your interest
at www.abrsm.org/organ.
The new repertoire lists take effect from

1 January 2011. Syllabus and information booklets
are stocked by many retailers or you can
request copies at www.abrsm.org/syllabusrequest.
You can also view all syllabuses at
www.abrsm.org/exams.

2011–2012

selected

exam pieces
Piano

with CD

grade

5
SELECTED PIANO EXAM PIECES 2011–2012 GRADE 5 WITH CDAll change for piano and organ

Our new online course for music teachers began in
February with 22 enthusiastic participants signed up

around the world from Hong Kong, New Zealand and
Australia to Greece, Poland, the Netherlands and Italy. ‘We
wanted to create an online course that would suit busy
instrumental and vocal teachers,’ explains Richard
Crozier, ABRSM’s Director of Professional Development,
‘and to offer an alternative way of accessing professional
development. The feedback so far indicates all teachers
enrolled on the course are enjoying the opportunities the
internet offers, particularly the chance to share views and
advice with teachers around the world.’
The course, Being an Effective Teacher, comprises

three sections spread over three months. Teachers taking
the course are given access to a bespoke website, an
e-mentor and feedback on their work. You will be asked to
complete an analysis of your current teaching style and
explore issues in music education. You will then choose
two topics from a range of options to specialise in, which
include planning, assessment, working in groups and
improvisation. This gives you the opportunity to bring
together ideas you have explored earlier in the course.
The next session will begin in November with booking

opening in August. For more information please visit
www.abrsm.org/ecourse.

Online course facilitates
worldwide exchanges

To celebratethe release
of our new
piano sight-
reading
publications,
Joining the
Dots (books

1–5), we are releasing our first
ever vodcast – a video podcast.
Alan Bullard, the creator of
these publications talks through
his own early music experiences,
explains the rationale behind
the books and demonstrates
how to get the most out of them
with the assistance of his pupil
Niamh. The five books in the
series cover the keys found in
ABRSM’s piano sight-reading
tests for Grades 1 to 5. The
vodcast will be available at the
end of May to download free of
charge from iTunes and
www.abrsm.org/downloads.

Joining
the Dots

A Fresh Approach 
to Piano Sight-Reading

Joining the Dots: Book 4

Alan Bullard
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IN BRIEF

� Newmaterials for aural tests
As reported in the last edition of
Libretto, we will be publishing fully
revised Specimen Aural Tests in July
2010 and a new edition of Aural
Training in Practice in January 2011.
With these new publications we have
also taken the opportunity to make
some minor modifications to the
tests. Details of these changes
can be found on page 12 and on
our website.

� Learn to teach jazz
After a successful first year, the
ABRSM jazz piano course run by the
City Lit in London, UK, is back. This
short, intensive course is based
around the tunes at Grades
1 to 5 and explains what it takes to
succeed in the exams. No previous
jazz experience is required. Costing
£144, the course takes place on four
consecutive Sundays in November
(7, 14, 21, 28) between 11.15am and
4.30pm. For more information,
contact Tim Richards on +44 (0)20
8291 5221 or by email at
tim@timrichards.ndo.co.uk.
To enrol on the course, please
contact the City Lit directly on
+44 (0)20 7831 7831 or at
music@citylit.ac.uk.

� 18% opt for online options
For the first time this year, we have
offered applicants of Practical exams
in the UK and Ireland the option to
view appointment details via the web
rather than receiving a paper copy by
post. We are delighted that 18% of
applicants have chosen this option
already and feedback about the
process has been positive. This
development not only reduces paper
usage but also saves on printing and
posting time, which helps us to
publish exam dates sooner.

� Hong Kong CT ABRSM Plus
closing date
The closing date for the CT ABRSM
Plus course, starting in October, is
31 August. Any teachers wishing to
enroll should contact Petina Law
(gwil@netvigator.com) or Dorcas
Wong (docwhk@netvigator.com),
our Administrative Associates
in Hong Kong or visit
www.abrsm.org/ctplus for
more information.

Later this year we will be holding ourinaugural ABRSM conferences in the UK at
venues in Birmingham and Ilkley, West
Yorkshire. These two-day events mark an
exciting development in our commitment to
supporting teachers by providing a wealth of
workshops, seminars and resources all under
one roof.
Sessions will be led by a variety of

presenters drawn from our highly
experienced examiner and professional
development panels with opportunities to
share and ask any questions you have. The
topics we have chosen to feature reflect
teachers’ feedback from previous events. The
array of sessions on offer mean there is
something for everyone, whether you are an
experienced instrumental or vocal teacher or
just starting out in your career.
One highlight will be our popular piano

syllabus seminars, which provide an
invaluable insight into the new Piano syllabus
(2011 & 2012). Led by ABRSM examiners,
Timothy Barratt and Anthony Williams, they
are designed to take you through the
repertoire for all the grades and explore what

examiners are looking for when awarding
marks to candidates.
We will also be holding our innovative

‘from the examiner’s chair’ workshop, which
provides a glimpse into what happens during
a graded music exam with the help of video
clips from real exams.
Other sessions not to miss include

integrating theory into your practical lessons,
improving students’ sight-reading and
exploring learning styles, as well as an
introduction to the professional development
courses we offer.
The conferences will be held in

Birmingham on 11–12 September and in
Ilkley, West Yorkshire, on 9–10 October. You
can attend for one day at a cost of £60 or £99
for two days. There are early-bird discounts if
we receive your booking form before 12 July
2010 and discounted rates also apply for
music students.
To book online please visit

www.abrsm.org/conference. Alternatively,
send your your completed booking form and
fee to ABRSM Conference at Studio 20, RVPB,
Fitzhugh Grove, London, SW18 3SX.

ABRSM plans first UK conferences

In April we held the first of our 2010 CentenaryTravel Grant (CTG) programmes in Portugal.
Presented by Madeleine Casson and Rowan

Cozens the two-day course held in Porto and
Lisbon was attended by an enthusiastic group of
teachers. Entitled 'Comunicar Musica', it
explored fresh and imaginative ways to deepen
musical understanding and inspire students,
particularly how to increase students'
confidence and skills in sight-reading and
routes to success in exams. It also provided
valuable opportunities for sharing ideas with
like-minded teachers. We will also be holding
courses in USA in June and Cyprus in October
as part of this years’ CTG programme. Any
teachers wishing to attend should visit our
website for more details www.abrsm.org/ctg.

ABRSM's audio download shop now
includes recordings of selected pieces set

for ABRSM Violin, Flute and Clarinet exams,
to complement the existing collection of Piano
exam repertoire. The online shop allows you
to preview, purchase and download recordings
of individual pieces set on ABRSM syllabuses
for as little as 79p each. For the price of what
is normally a single track, if you are
purchasing Violin, Flute or Clarinet exam
repertoire you will receive two tracks: the

exemplar recording of the solo instrument
with piano accompaniment, and a bonus
track that includes just the piano
accompaniment alone, for playalong
practice. There are also special offer
'bundles' of pieces set at the same grade
and the facility to 'send to a friend', which
allows you to send recommendations of a
piece via email to your students or teacher.
The shop can be found online at
www.abrsm.org/audioshop.

New repertoire added to download shop

A chance to learn in Portugal
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Countless teachers and exam
candidates worldwide have had good
cause to cheer Clara's work since

1997 and will readily offer up good wishes
for the next phase of her career. 'I've been
enormously grateful for the chance to do
this job,' she says when we met at ABRSM's
London head office. 'I'll certainly miss the
camaraderie and the feeling of being part of
something that really counts in music, but
I've had a very good share of it and mustn't
be greedy!'

Clara bypasses the retirement word
when discussing her decision to leave the
Chief Examiner's chair in July. She speaks
instead of her intention to return to work as
a freelance teacher and coach. Dates with
the Royal Academy of Music and at the
National Opera Studio are among projects in
the diary of a pianist predisposed to
nurturing future generations of musicians.
'I'm delighted to be returning to music
making and teaching,' she declares. 'I feel
that's the right thing for me now, and I'm
equally delighted that I'll be succeeded as
Chief Examiner by John Holmes. He's
exactly the right person to carry ABRSM's
work into the future.'

As Clara prepares to exchange her
present position for forthcoming musical
adventures, she pauses to reflect on how
her thinking on graded exams developed.
Her story opens with recollections of
childhood piano exams and continues with
chapters recording the joys of preparing
exam candidates and of subsequent first

steps as an ABRSM examiner. After
overcoming initial challenges, she admits
that the examining job acquired an element
of routine. Then one decisive moment
forever changed her outlook. 'I remember
driving to an exam session in Canterbury
when the thought struck me how incredibly
important those few minutes in the exam
room are. They really matter to each
candidate and the people around them. That
was a Damascene moment for me. I've
taken the opportunity offered by the Chief
Examiner's job to help others recognise how
the examiner can contribute significantly to
that important experience.'

She adds that ABRSM's 'family feel' and
the team spirit of its examining panel have
played leading roles in developing a relaxed,
open style of communication between
examiners and candidates. Clara's
examining philosophy, including wise
observations on the human relationships at
work in and around the exam room, rests
securely within the broader educational
vision developed by Richard Morris during
his 17 years as ABRSM Chief Executive and
now continued by Guy Perricone. Clara
recognised the importance of ABRSM
exams to every candidate, from the most
glittering of musical talents to the nervous
Grade 1 pianist striving for a pass mark.
Clara recalls how her arrival at ABRSM
coincided with Richard’s push to ensure the
greatest possible consistency in the work of
the organisation's examiners. 'By a
combination of discussions, seminars,

statistical reviews and ongoing dialogue
with the examining panel, I feel we've
achieved a tremendous response in
delivering that consistency to candidates.
This has been a process of evolution 
and improvement, backed by our
fundamental commitment to quality and 
the highest standards.'

From personal experience, Clara
appreciated the considerable demands of
the examiner's job. She also recognised that
ABRSM's wordy examining criteria did little
to lighten the burden. As Chief Examiner,
she subjected the existing criteria to forensic
study before producing a more streamlined
and certainly clearer replacement. The
revised criteria, first published in 1998 and
now also available online, provide the
backbone for the way ABRSM examiners
assess candidates. 'The criteria allow room
for individual judgements while providing the
skeleton of our fundamental thinking,' their
author explains. 'I think they've helped
teachers to understand how we go about
examining. I'm pleased to have put these in
place and believe they've genuinely helped
all concerned with ABRSM exams.'

Surveying the last 13 years, Clara notes
that her passion for the job was twice
brought into sharp focus by serious health
problems. 'It might sound dramatic, but 
I had to consider what I would choose to do
if I only had one more year to live.
Fortunately, it didn't come to that and my
honest response was to say that I'd want to
do exactly what I was doing then. These
experiences made me realise just how 
lucky and privileged I've been to make a
contribution to ABRSM.' �

Clara retires on 31 July and will be
succeeded by John Holmes.

Since becoming ABRSM Chief Examiner, Clara Taylor has put heart 
and soul into the business of making music exams as engaging and
rewarding as possible. As she approaches retirement she shares 
her thoughts over the past 13 years with Andrew Stewart

Clara’s reflections
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A s a young student the
importance of scales
eluded me. Despite my

teacher's best efforts to make
them interesting, examiners
would always begin their
general comments with: 'What a
pity…'. Years later, after a period
as a recitalist and being thrown
in the deep end with demanding
sight-reading accompaniments,
I realised I could now play my
scales quite well and how
important they really were. 

It then begged the question: how
much quicker might I have
achieved this ease of
performance and sight reading if
I had learnt my scales early on? I
am convinced that, like stepping
stones across a river, the route
to the other side would have
been much quicker if I'd taken
the crossing rather than
deliberately spent years looking
for a place to jump across!

So why learn scales? 
Primarily because they are the
essential physical 'grammar' for
playing tonal music on all

instruments. If you know your
scales and arpeggios in a key,
your fingers will instinctively
follow those patterns, chordal
or scalic. When they encounter
an accidental or two, or even a
modulation they will follow the
alternative scale pattern
instinctively. This makes
reading everything, except
atonal music, much easier and
it also takes little effort to
traverse those awkward
memory slips or difficult
passages without informing
the audience. 

They can be frustrating
and hard work at times, but
are a shortcut to future
progress. The secret is in
finding interesting,
imaginative and efficient
strategies to help your students
remember fingering patterns. 

Here are a few ideas:

� Stick to the same (and
preferably widely accepted)
fingering. Learn slowly and
reinforce the patterns visually
and physically in imaginative
ways. The worst fingering is
inconsistent and will result in a
lot of 'unlearning' later on. It
also makes memorising scales
difficult.

� Preface a piece by running
through the key scale. This
provides a useful orientation 
of shape and key relevant to 
the repertoire and is a good 
way of feeding scale work 
into a lesson.

� Know all the 'anchor points'
for your instrument. Remember
which scales have particular

idiosyncrasies. For instance on
the piano, learn which scales
have thumbs or fourth fingers
going down together. 

� Try duets in lessons. Play
along with your students in
3rds, 6ths and 10ths – this will
ensure you practise your scales
too, as well as demonstrating
that you believe in them.

� Make practising scales a
musical experience. Vary the
tempo and dynamics to create
shapes and shading. The right
tempo is the speed that allows
musical direction, but much
depends on the articulation
and quality of sound.
Metronome marks mean little
and should not become an
obsession at the expense of
clarity or shape.

� Accompany scales on the
piano. Experiment with chord
sequences to accompany your
pupils or, for inspiration, look
through any classical concertos

and sonatas. Try out some of
the harmonic sequences under
the scalic passages and demand
from your student the musical
shape and direction you might
expect in this context. 

� Try using jazz-groove
accompaniments. This works
well for a change of idiom. If you
are technologically minded, you
might also try recording or
using music software to create
backing tracks for your students
to practise with at home. 

� Help your pupils organise
their scales as exams approach
to aid memory and confidence.
You can do this by grouping
similar scale patterns together
or working on 'key notes' (for
example, all scales and
arpeggios beginning on 
F sharp). Try making a 'scale
box' with flash cards – this
helps a quick response to
random requests. �

Anthony is an
ABRSM moderator, trainer 
and examiner, a mentor 
on the CT ABRSM course 
and has been involved in the
selection of exam pieces for
ABRSM since 1999. 

Top tips8  

In the last issue of Libretto, Clara Taylor, ABRSM’s Chief Examiner, called on
teachers for their advice on learning scales. Following an enthusiastic response,
we asked Anthony Williams to share his secrets with you

Scaling the heights

'I am astounded when 

I accept a piano pupil

from another teacher

that they have not

been told how scales

are constructed or the

pattern for fingering.

With my own pupils, 

I tell them that the

fingering for all scales

is based on alternating

patterns of 3s and 4s.'

Ann Pinhey

'With my piano pupils,I start by asking them toplay the fingering groups inclusters. Once I know theyhave grasped the scale pattern,I ask them to imagine thatthe fingering is thecombination to a safecontaining a million pounds,but it will only open if theyget the combination correct.' Christine Gower-Smith

Christine Williams, on
remembering sharps and flats:'Try your own favouritefood, like Bacon andEggs for Bb major, Fish and Chips for D major, and myfavourite is BritishEuropean Airways for Eb major!'
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Dyslexia is a specific learning difficulty that mainly affects the
development of literacy and language related skills. Dyslexic
pupils do not necessarily fall into a category of pupils with

low ability: ability is just as variable among dyslexic as non-dyslexic
people. Dyslexic pupils however, can easily become disaffected,
particularly when teachers are either unaware or too busy to give
them the sensitive help that they need. 

With a mindful teacher, the learning of a musical instrument or
vocal coaching can greatly enhance the self-esteem of someone with
learning difficulties, particularly when they learn to sing or play an
orchestral or band instrument that enables them eventually to make
music with others. Indeed there are many benefits to all children
actively engaging with music as Professor Susan Hallam cited in her
article 'Music and the Mind' in the last edition of Libretto. These
include improvements in speech and literary skills, intellectual,
personal and social development, and emotional intelligence.

For dyslexic pupils, lessons can sometimes become a series of
challenges, which create stress and often lead to more mistakes
and further stress. For example, if a dyslexic piano pupil is asked to
play the scale of D minor with the left hand they may immediately
panic, not only about remembering what the notes are but also by
having to remember which one their left hand is. It is all too easy
for the teacher to think that they have either forgotten what was
asked or that they were not listening when the reality is the pupil
wasn't sure which hand to use. An aware teacher is always one step
ahead and can avoid this situation by simply pointing to the hand or
perhaps creating a pictorial reminder to refer to. The result: the
pupil is immediately successful, any stress is avoided and a positive
feeling is created which may lead to more success.

Another example is a child who does not relate to letter names,
because each one has not formed any identifiable concept in their
mind. The child may despair of ever understanding written music if
their teacher insists on reading the letter names of the notes before
playing the music. In cases like this probably the better option
would be to teach from memory, thereby at least ensuring success
in the short term. Note reading can come later.

There are many gifted music teachers who go to great lengths to
ensure that their pupils are happy and successful but sadly there is
still cause for concern for those pupils who are either dyslexic, or
who have difficulties related to dyslexia. Disorders are not always
easily recognisable but, if in doubt, using methods appropriate to
dyslexic pupils is a positive starting point.

One good approach is to imagine that the roles of the teacher
and pupil are reversed. The teacher should try to remember what it
is like to be physically smaller and to have a teacher towering over
you. It is common practice for the teacher to be in command, but

what opportunities are there for reversing the situation? Why not let
your pupil take charge of what is written on their score or notebook
and let them choose the colour it is written in and who writes or
draws it. They will feel immediately that their opinions are valued
and that they have some power.

Apart from all the more obvious advantages, teaching on a one-to-
one basis has ample opportunities to foster that sense of self-esteem
and positive experience in the pupil that is crucial for success not only
in music but in many other areas of development. There is a wealth of
circumstantial evidence from teachers, parents and even pupils
themselves that some children who, drawn by the compelling sound of
their instrument and what doors it has opened for them, have not only
succeeded in their music making but have also been motivated to
succeed in the classroom. That is music to all our ears. �

Shelia Oglethorpe is the author of 'Instrumental Music for
Dyslexics: A Teaching Handbook' (Wiley Blackwell, 2002)

Shelia Oglethorpe discusses the intricacies of
teaching pupils with dyslexia and the benefits that
instrumental lessons can bring 

Nurturing
self-esteem

ABRSM OFFERS A NUMBER OF STANDARDARRANGEMENTS FOR CANDIDATES WITH DYSLEXIAOR OTHER SPECIFIC NEEDS
We recognise that every candidate's requirements are differentand therefore encourage teachers to discuss these with us inadvance of the exam. 

For candidates with dyslexia the most common allowance isaccess to extra time for sight-reading. We also offer large ormodified notation and tinted overlays/coloured paper.
For candidates who have particular problems with short-termmemory and therefore find memorising scales difficult, they maytake the scale book into the exam room, for reference only.Advanced written permission from ABRSM must be approved forthis provision. 

For more detailed information about these concessions and howto request any of the above arrangements visit our website atwww.abrsm.org. Alternatively contact our Access Coordinator at accesscoordinator@abrsm.ac.uk or by telephone on+44 (0)20 7467 8247.
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Available at local music retailers, and search by grade at
www.abrsm.org/shop/theory

The complete music theory 
toolkit from ABRSM
From clear and
comprehensive
textbooks…

to workbooks 
for practical 
support…

and past papers 
for pre-exam 
practice.
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It hardly seems ten years ago since David
Blunkett, then the British Government’s
Secretary of State for Education and

Employment, announced that 'over time, all
pupils in primary schools who wish to will
have the opportunity to learn a musical
instrument.' Did we believe that was possible?
Well whatever we thought then, we are more
certain now. By teaching instruments to whole
classes of children in the initiative known as
Wider Opportunities (WO) we are within reach
of meeting that pledge. By 2011 over two
million pupils will have had the opportunity to
learn a musical instrument for free, for at
least one year. But is Wider Opportunities
achieving what it set out to? 

In February, the findings of the first
national impact evaluation of the programme
were published by the FMS. Professor Anne
Bamford of the Engine Room at the
University of Arts was commissioned to ask
all those involved what they thought about
WO, what is working well and what is less
effective. In the report, entitled 'Wow, it's
music next', she concludes that 'the overall
results indicate that the WO music

programme is generally of high international
standard and receives widespread positive
support from pupils, parents, teachers, head
teachers and local authorities.'

However, it is true to say that the jury has
been out over the last few years. Teaching
children to play orchestral instruments can
be tricky at the best of times, but to teach
them in large groups has additional
challenges, for example in the organisation
and planning of lessons, classroom
management and the differing needs of
children in mixed ability groups. In the early
stages of the programme only a few teachers
felt confident in having all the skills to
embark on large group teaching. But within
months many instrumental teachers in local
authority music services, working alongside
classroom teachers and other musicians,
proved that they had the qualities to
undertake this work confidently.

Many would agree that large group
learning should not be a substitute for small
group or one-to-one lessons; rather it is a
different approach designed to provide
access for all children and be free at the
point of delivery. With a large group it is
possible to treat the class as an orchestra,
applying the principles of
ensemble playing and
developing listening skills.
In addition, it has become
clear that in WO classes the
whole group is working
together, developing social
skills that are not always
possible in other
curriculum subjects. So, it
is not surprising that many
positive social outcomes
have been identified by
Professor Bamford. These include increased
self-confidence, improved behaviour, a more
positive attitude to learning especially in boys
and greater collaborative learning skills. 

It's easy to look at the programme
through rose-tinted spectacles but we must
also be realistic about what is not working
so well. Perhaps the most pressing issue is
that of progression and continuation. Most
of the resources – instruments and funding
– have gone into the first year, but what
happens then, especially when the core
funding runs out? In some cases head

teachers have dug deep into their own
budgets in order to continue the work. But
in many schools, continuation is being
impeded by a lack of funding and strategic
thinking. The worry of many is that we could
be simply leading children up a garden path.
Although the research provides evidence
that the programme enables music talent to
be identified, unless we find realistic
strategies for children to continue through
to secondary school the talented will
struggle to fulfil their potential.

Training and recruitment are also issues
of concern. The programme has benefited
from a comprehensive in-service training
programme devised by Trinity Guildhall in
partnership with the Open University.
However, the report concludes that more
training is needed. 

During the last ten years we have changed
the face of music education. We have brought
instrumental learning into the centre of the
curriculum; we have raised the profile of
singing through 'Sing Up'; we have given
autonomy to young people in 'Musical Futures'
and we are lifting the lives of children in
socially deprived communities through
initiatives such as 'In Harmony'. The last

decade has been the
building blocks for a
future where WO fuses
with other approaches to
provide holistic music
making – playing,
singing, composing and
listening. Ah, I hear you
say, aren't they the
strands of the National
Curriculum? They are
indeed, but our task now
is to join up the initiatives,

generate more coherence and continuity, and
make sure that WO really does enable children
to explore the world of instrumental music. 
We don't expect all children to play
instruments for the rest of their lives, 
but we do want them to have a chance to
decide and continue if they so wish. �

Richard Crozier, ABRSM's Director of
Professional Development, provides
consultancy to FMS' executive committee at
a strategic level. 'Wow, it's music next' is
available online at www.thefms.org.

11

‘Wow, it’s music next’

Opinion

John Witchell, Chief Executive
of the Federation of Music
Services (FMS), offers his take 
on the recent report into 
Wider Opportunities 

‘By 2011 over 
two million pupils
will have had the
opportunity to
learn a musical
instrument for free’
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Aural tests review

Why are aural skills important?
Developing students’ listening skills through aural training is an
essential part of a music teacher's role. This is because musical,
intelligent and informed listening lies at the heart of all good music
making, whether it is listening to yourself playing or listening to the
music making of others. Listening leads to learning and is
fundamental to any musical training
programme, especially one that involves
performance.
ABRSM examines this skill in

various ways throughout the practical
exam – but the aural tests are the
focal point when it comes to assessing
the candidate’s ‘musical ear’. By
integrating practical aural activities
in imaginative ways throughout every
lesson, preparation for the exam can
be a natural extension of what is already
an essential part of the student's musical experience. Students
should find that the kind of responses they make in preparing for
the tests, and on the exam day itself, are a reflection of their
growing musical awareness and development as performers.
As the exam approaches, teachers will naturally wish to

prepare their students for the specific tests to be included in the
exam. The new Specimen Aural Tests (to be published in July
2010) and Aural Training in Practice volumes (to be published in
January 2011) are fully refreshed and improved resources to help
you and your students feel confident about the tests.

Reviewing the tests
We were keen to take the opportunity that a revision of the support
materials offered to also review the presentation and content of the
tests. We looked in detail at our syllabus and identified a few corners
where a slightly different approach would allow the tests to run more
smoothly and become more approachable for the candidate, as well as
making the assessment more consistent and precise.
We went through the test descriptions and the examiner rubrics

(the form of words used in the exam) making sure that everything
was clear and unambiguous. Particular attention was given to
making the rubrics as clear as possible for candidates whose first
language is not English.
In terms of the tests themselves, there are a few minor

modifications that will have relatively little or no noticeable impact
on candidates, as they simply streamline the requirements. These
are all detailed below. However, in the case of Test 1C, we felt that a
slightly different test would provide a better starting point and more
even progression to Grades 2 and 3.

The new 1C Test
At present, candidates are asked to identify a change in the rhythm
of a two-bar phrase. They can describe this in words or, if they
prefer, raise their hand when they hear the difference and then
explain it in simple terms. Our experience is that for a small
proportion of candidates, particularly the very young, this has

proved to be a bit tricky even when
they've clearly heard there's a
difference.
From next year we will be asking

Grade 1 candidates simply to identify
whether a change of pitch affecting one
note occurs near the beginning or near
the end of a two-bar phrase. This is a
much more approachable way of
assessing the skill of noticing a
difference at Grade 1. It also provides a
better step towards similar tests at

Grades 2 and 3, where candidates need to identify whether a change
was one of rhythm or pitch. Incidentally, at Grade 2 we will use the
terms 'rhythm' and 'pitch', rather than 'rhythm' and 'melody', as a
rhythmic change also changes the melody.
An example of the new 1C test with the rubric the examiner will

use, is illustrated below. For more examples please visit
www.abrsm.org/aural.

New rubric: Now I'll play a phrase twice, but with a change to one
of the notes the second time. Tell me whether the change was near
the beginning or near the end. Here is the key-chord [play] and the
tonic [play]. [Count in two bars and play the phrase for the first
time.] And now with the change. [Play the altered phrase without
counting in.] Was the change near the beginning or near the end? ...
Thank you.
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Aural tests review
In the coming months we will be publishing a new suite of aural materials. Nigel Scaife, ABRSM’s Syllabus
Director, explains the thinking behind these new resources and gives details of the few minor changes to the
tests that will come into place from January 2011

‘Musical, intelligent and
informed listening lies at the
heart of all good music

making, whether it is listening
to yourself playing or listening
to the music making of others’

Allegretto Traditional

beginning

end
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13Aural tests review

Other minor modifications
Test 4C (i) musical features (also applies to Grades 5, 6 & 7)
Here, candidates are sometimes asked to describe the character
(or mood) of the music. This may be followed up with a question
about which features of the music create that mood.
Although this is a rather subjective area, the assessment is

really about whether the candidate can relate musical features to
the overall character. This is an important skill, as listening
attentively and recognising the features which contribute to a
particular character helps to inform students’ own communication
skills in performance.
In the revised tests examiners will therefore ask something

along the lines of 'What in the music gives this piece its character?'
This places the emphasis firmly on perception of musical features.

Tests 5C (i), 6D (i) and 7D (i) musical features
Here, candidates will no longer be asked about any rhythmic
feature of the piece, although they will continue to be asked to clap
a rhythm back in part (ii). The word 'form' will also be deleted, as
in reality questions about form are difficult to establish, especially
given that candidates have heard the short piece only once.
Questions on phrase structure will be retained at Grades 6
and 7 since these provide a more realistic approach.

Test 6C cadences
There will no longer be the requirement within this test to state
whether the music is in a major or minor key. This is rather a
simple requirement for candidates at this level, and is actually
introduced earlier as 'tonality' in Test 3D.
So, Test 6C will be simply to identify if the cadence at the end of

a phrase in a major or minor key, played twice by the examiner, is
perfect or imperfect.

Test 7C (ii) chords
Here the tonic second-inversion chord will no longer be included.
So the Ic-V cadence will not feature at this level, although it will
remain at Grade 8.

Test 8A (iii) chords
The identification of chords for 8A will consist of a single approach
chord and the two final chords of the cadence – i.e. three chords in
all. The new rubric is shown below.

New rubric: Now tell me what the last three chords are. First, I'll
give you the key-chord, then I'll play through the three chords you
need to name. Here is the key-chord [name and play] and the three
chords [play the chords slowly in sequence]. Now I'll stop on each

chord for you to name it. Here is the key-chord again [play]. First
this chord … , now this one … and the last ... . Thank you.

Test 8C modulations
Recognising a modulation to the supertonic minor will no longer be
required for Test 8C. In addition, for modulations at Grade 8,
candidates will need to either state the relationship of the new key
to the tonic (e.g. subdominant) or name the new key in actual pitch
terms (e.g. F minor), but they will not need to do both. �

NEW SUPPORT MATERIAL
Specimen Aural Tests
In July, we will be publishing five volumes of Specimen Aural Tests,
covering all eight grades. These new resources include:� a wide range of tests at each grade� syllabus descriptions of each activity and the examiner rubric
� stylistic examples over a wide range of westernmusical styles
� answers to tests (where appropriate)
Aural Training in Practice
We will also be publishing a new version of these three books in
January 2011 with entirely new text and musical examples. These
new resources include:
� an 'overview' section at the start of each book that sets out

the educational and musical purpose of each test
� a summary of the requirements for each grade and a

test-by-test description of what is involved� teaching hints and strategies for each test� a new set of practice exercises with answers to enable
students to gain confidence with the activitiesSpecimen Aural Tests and Aural Training in Practice will both be

available with CD recordings of all the exercises as well as answers
where appropriate.
To coincide with the publication of the Specimen Aural Tests in July,
a single set of mock tests for each grade will be made available as
free audio downloads at www.abrsm.org/mockauraltests. The
resource is intended to provide a useful introductory practice tool by
replicating how a student would encounter the tests in the exam.
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Teaching music in a digital world14

Teaching music

ABRSM ONLINE

Why not visit our download shop?

It now includes recordings of selected

pieces set for ABRSM Violin, Flute,

Clarinet and Piano exams.

You can listen to a short extract of

each piece, which is a great way for

teachers and students to hear

all the pieces and to decide on

their selections.

www.abrsm.org/audioshop

Teaching music
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15Teaching music in a digital world

The students we are teaching today
have grown up in a digital, always-on,
connected world. New technologies

and high-tech equipment are second nature
to them, and their needs and expectations
are the drivers behind some of the biggest
changes the music industry has ever seen.
How do we respond to and take

advantage of these changes as music
teachers? How can we start to explore the
exciting possibilities that the internet and
mobile devices have opened up for students'
music making? How can technology make
our teaching more relevant and effective?
Here are some practical ideas for the
switched-on music teacher.

Share students' music online
On the internet, recordings of concerts live on
forever as 'bootlegs' – official or unofficial
recordings that are shared between fans.
School concerts and even performances from
lessons can now enjoy the same treatment.
Services like NUMU (www.numu.org.uk)

offer a free, online platform for schools,
music services and other music
organisations, and allow teachers and
students to upload their work for all to hear
in a safe community. With a handheld MP3
recorder and a few mouse clicks, a
classroom or concert performance that
would otherwise have faded into the ether is
instantly made available to an almost
infinite audience.
This can make a huge difference to

students. Performances become infinitely
more 'real' and worth contributing to, and
recordings can be stored and saved for
future reference, which is useful for
monitoring progress.

Use digital video
From golfers to dancers, digital video is
being used in many fields to help improve

technique. Handheld video recorders allow
for performances to be recorded and played
back on a computer. Although sound quality
will vary and they can't be relied upon to
provide a true reflection of tone, students
will often notice elements about their
intonation, posture and technique that they
wouldn't have otherwise perceived. The
visual element also makes the whole
process engaging and provides a discussion
point for the teacher and student.
However, this activity also comes with a

word of warning. Filming your students
raises issues of child protection and you
should check your school or music service
policy first. As a private teacher, it's wise to
get permission from the parents and maybe
invite them to sit in on the lesson if possible
– then they can see the benefits too.

Take advantage of mobile devices
Previously, if a student had their mobile
phone out during a music lesson, it most
likely didn't have much to do with learning.
Now, smartphones such as the iPhone can
run applications – so a student can have a
tuner, chord bank, multitrack recorder,
synthesiser and entire production studio in
their pocket wherever they are. To music
teachers, this new generation of mobile-
phone apps can be incredibly valuable.
For composition, multitrack-recorder

apps are fantastic for quickly recording
ideas on the go. Students can easily lay down
compositions in draft form wherever they
are, and whenever inspiration strikes. Get
your students into the habit of recording their
ideas, and they'll quickly have a bank of
material to work with and develop in lessons.
A good chord sequence is the backbone

of the modern pop song, and there are
many applications that allow students to
quickly try out and hear chord progressions,
with suggestions for related chords. These
work exceptionally well for students who
struggle to find a starting point when
composing, especially as they are so visual
and immediate.
There are also a huge number of simple,

practical apps that can support students'
music making such as metronomes, visual
tuners and chord dictionaries. Apps are

generally either free or very inexpensive and
can also be used on a variety of
smartphones. Now your students have no
excuse for not practising with a metronome!

Encourage students to use YouTube
YouTube (www.youtube.com) is a video
website that allows users to upload, share
and watch short videos online. Over 20
hours of content are uploaded every minute,
ranging from skateboarding cats to
genuinely useful educational content.
The huge range of music-related videos
provide a wealth of resources for you and
your students to explore, for example there
are over 10,000 videos that explain some
aspect of violin technique and many magical
old recordings of great virtuosos from
Heifetz to Menuhin. Indeed, there are videos
demonstrating how to play well-known
tunes, scales and mastering techniques
on almost every instrument imaginable.
Online video has led to an exciting

resurgence of the 'folk' way of
disseminating musical knowledge. For
many of our students, who have grown
up in a media-rich, multimedia world, this
informal method of instruction is a great
way to learn and practice new skills and
repertoire. YouTube will never replace the
thoughtful and tailored guidance of an
instrumental teacher, but for those students
who learn best by observing and copying,
suggesting a video for them to use as a
guide is a great way of focusing their
practice. Think of it as a teaching assistant
that the students can consult when you're
not there. You could even have a go at
adding to the resource by recording and
uploading your own short 'how-to' video!
Give these ideas a go, and don't be afraid to

experiment. The possibilities are amazing, and
by tapping into our students' technological
interests we can make music teaching even
more stimulating, fun and engaging. �

James Cross teaches Music and is
responsible for e-learning at High Storrs
School in Sheffield. He is fascinated with
technology, innovation, ideas and change in
education is happy to be contacted via his
website jamescross.org.uk.

We've come along way since
the humble cassette player –
James Cross examines the
impact of technological advances
on musical learning

c in a digital worldc
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United nations

Anyone who has sung in a choir or
played in an orchestra knows how
music can unite people of different

backgrounds and beliefs. So it's arguably 
no coincidence that – at a time of global
political tension – a number of musical
ensembles have emerged that aim to bridge
cultural divides. 

Daniel Barenboim's West-Eastern Divan
Orchestra is perhaps the best-known
example, bringing together young Israeli,
Palestinian and other Arab musicians to play
classical music. Last year Zuhal Sultan, then
a 17-year-old pianist, generated international
headlines when she launched a national
youth orchestra in her native Iraq. 

Just as Zuhal was unveiling her brave
venture, another ensemble had quietly taken
shape 850 miles away. The Youth Orchestra
of the Middle East (YOME) was the brainchild
of Christine Titterington and Marco
Zambonini. Christine is a graduate of the
Royal Academy of Music and former
professional musician. She relocated to
Dubai when her husband Alan Moore moved
his financial services company HQ to the
United Arab Emirates. 

'My background is music,' explains
Christine, 'and I came up through Kent Youth
Orchestra. When we arrived in Dubai there
was nothing here in terms of a youth
orchestra, although there is a large ex-
patriot community in the region whose
children play instruments in school
orchestras, as well as Emiratis.'

Together with Marco Zambonini, head of
music at Dubai College, Christine decided to
create a new ensemble, one 'modelled on
the western youth orchestra but that had the
unifying concept of introducing western
musicians to classical Arabic music as well
as Arab nationals to western music.'

Among the most influential supporters of
the orchestra concept is Her Highness
Sheikha Manal bint Mohammed bin Rashid
Al Maktoum. The wife of Dubai's Deputy
Prime Minister and a member of Dubai's
ruling family, her decision to become the

patron of YOME delighted the orchestra's
founders. 'We are very honoured to have the
royal patronage of Sheikha Manal,' enthuses
Christine. 'She is very pro-culture, pro-youth,
pro-arts and music. '

'Our patron is very keen that Arabic
students have this opportunity,' she adds,
'and we're keen to introduce western
students to Arabic music concepts.'

With royal backing and financial support
from Alan's company, Chescor Capital,
Christine set about shaping the youth
orchestra's first gathering in early 2009.
Calling on her UK connections, she secured
the services of conductor Peter Currie and
cellist Philip Taylor (a contemporary from
her student days) to help deliver a spring
course and concerts for 60 students. 

Peter has a national reputation for his
work with young musicians and is director of

Surrey County Youth Orchestra. He was
determined that YOME 'was going to perform
real music to the best of its ability' from the
outset and brought along some of his own
musicians from the Home Counties to
bolster numbers and offer support and
leadership for the Middle East-based players.

'Our vision was to get something up and
running along the model of what we do in the
UK,' Peter explains. 'We got local teachers on
side to provide the best young people to
perform. We were actually very nervous at
the start,' he admits, 'but within about 45
seconds of trying out Delibes' Le roi s'amuse
I knew it was going to be fine and the nerves
went away.'

Peter sees YOME as a genuine fusion 
of 'the Middle-Eastern and ex-patriot
communities and cultures coming together.
It's about showing how young people can
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‘It's about showing 
how young people can
come together in any
environment, make very
special relationships
and thrive outside of the
academic education
environment’ 

A new youth orchestra has been created in Dubai that seeks to bridge 
the east-west cultural divide. Paul Cutts finds out more

United nations
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was nothing here in terms of a youth
orchestra, although there is a large ex-
patriot community in the region whose
children play instruments in school
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Together with Marco Zambonini, head of
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create a new ensemble, one 'modelled on
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the orchestra concept is Her Highness
Sheikha Manal bint Mohammed bin Rashid
Al Maktoum. The wife of Dubai's Deputy
Prime Minister and a member of Dubai's
ruling family, her decision to become the
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founders. 'We are very honoured to have the
royal patronage of Sheikha Manal,' enthuses
Christine. 'She is very pro-culture, pro-youth,
pro-arts and music. '

'Our patron is very keen that Arabic
students have this opportunity,' she adds,
'and we're keen to introduce western
students to Arabic music concepts.'

With royal backing and financial support
from Alan's company, Chescor Capital,
Christine set about shaping the youth
orchestra's first gathering in early 2009.
Calling on her UK connections, she secured
the services of conductor Peter Currie and
cellist Philip Taylor (a contemporary from
her student days) to help deliver a spring
course and concerts for 60 students. 

Peter has a national reputation for his
work with young musicians and is director of

Surrey County Youth Orchestra. He was
determined that YOME 'was going to perform
real music to the best of its ability' from the
outset and brought along some of his own
musicians from the Home Counties to
bolster numbers and offer support and
leadership for the Middle East-based players.

'Our vision was to get something up and
running along the model of what we do in the
UK,' Peter explains. 'We got local teachers on
side to provide the best young people to
perform. We were actually very nervous at
the start,' he admits, 'but within about 45
seconds of trying out Delibes' Le roi s'amuse
I knew it was going to be fine and the nerves
went away.'

Peter sees YOME as a genuine fusion 
of 'the Middle-Eastern and ex-patriot
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'We have also commissioned a new piece
by Rob Szymanek, a composer from the
Royal Academy of Music. He’s put together
a piece that is playable by the western
symphony orchestra but features rhythms
and sounds of Arabic music. Much of his

creative focus is on crossing and reworking
cultural boundaries in music. Entitled
Fatma’s Journey, it explores the bringing
together of Arabic and Western cultures
through classical music. The first part is
devoted to melodies and rhythms usually
heard on Arabic instruments such as the
oud, and the second part on musical styles
from Europe. The final section brings
together these two strands in a majestic
celebration of the different styles of music
and culture. We are delighted to have an
Emirati boy performing on the oud with the
orchestra for its world premiere. 

'Ultimately,' Christine concludes, 'it's
about seeing everyone come together to
make music.' �

ABRSM is sponsoring the Youth Orchestra 
of the Middle East. The annual, week-long
residential course is held at Dubai College
and culminates in two concerts, one in 
Abu Dhabi (at Emirates Palace) and one in
Dubai. Applications are open to students of
secondary school age up to 20 years and
should be a minimum standard of ABRSM
Grade 5 on an orchestral instrument. To find
out more visit www.youthorchestrame.com.

come together in any environment, make
very special relationships and thrive outside
of the academic education environment.
Dubai suffers from the transient aspects of
the ex-pat community. People come and go
all the time. We had a small core of
musicians, much smaller than you would
expect of a typical county youth orchestra in
the UK. But last year was still a revelation.'

Cello tutor Philip Taylor agrees: 'I was
sceptical initially, as the young musicians
were of such varying standards and none 
of the kids (except the ones from Surrey) had
played in a youth orchestra before. There
was a whole orchestral language they
needed to understand. But Peter knew
exactly what would work and to watch 
the kids grow into this orchestra was 
very exciting. 

‘It was great to be able to give additional
support,' Philip continues. 'There are very
few luthiers in the Middle East and one girl's
cello was in such a bad state of repair that
she couldn't understand why she couldn't
play certain things on the instrument. It was
nice to be able to offer advice.'

With a successful year behind them, the
YOME team has even bigger ambitions for
2010. 'ABRSM is helping us to spread the
word,' says Christine. 'Its Representatives in
27 Middle-Eastern destinations have let
people know about YOME and advertised it in
all regional exam rooms. But we have a 
long-term vision: we really want to build
more cross-cultural understanding and links
with Arab orchestras, and we want up to 100
students this year. 
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Enhancing your
teaching
All musicians need good teachers to nurture 
and develop their talents – and good teachers 
endeavour to enhance their professional skills.  
We support their continuing professional 
development through our innovative courses  
and online learning.

We provide for the needs of teachers at all 
stages in their careers and reflect the latest 
developments in music education.

www.abrsm.org/teachers
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If you're interested in finding out about
volunteering and search for opportunities
on the web, a plethora of organisations

are listed from international charities to
smaller, local organisations, political parties
and even adventurous gap-year projects
abroad. If you're a musician or music-lover
however, have you ever thought of joining
the enthusiastic network of volunteers
without whom the running of ABRSM's UK
and Ireland exams would be impossible?
They are known as Honorary Local
Representatives, or HLRs, and number over
300. Their main responsibility is to help
ensure that our exams run smoothly and to
provide a network of support for local
teachers and their students.

HLRs have been part of the fabric of
ABRSM since its inception in 1889 and
played an important part in ensuring the
integrity of 'local' exams when they were
first introduced. For this reason, in the
earliest days they were not allowed to be
musicians (this is no longer the case) and a
list of the founding HLRs reveals a range of
volunteers from a Lieutenant General in
Cheltenham and a Rector in Aberdeen to a
Justice of the Peace from Derby.  

Today our volunteers have many
different reasons for joining the ABRSM
family. Many say it's an opportunity to give
something back to their community and
support music making in their area. Jean
Stewart, an HLR of over 15 years from
Doncaster, enjoys the opportunity to meet
other teachers: 'As a private piano teacher
it can be lonely at times, so it's a fantastic
way of keeping up-to-date with what's going
on and the latest from ABRSM.' Michael

Sadka from Cornwall particularly enjoys
'feeling part of a community and helping
spread the beauty of music'. 

But it is 'not a job to be taken lightly'
Helen Hopkins from Wales reminds us. 'It
can be time consuming and exhausting, but
I feel it is my duty to accommodate the
exams. I love providing a welcoming
atmosphere for the children.' Helen and her
husband run Wilks Music Store, the oldest
music shop in Swansea, and have been
holding exams in a purpose-built room
adjoined to the shop for over 30 years, with
a lengthy visitors' book to prove it. 

Another optional role of an HLR is to
organise High Scorers' Concerts. These
provide a fantastic opportunity for local
children to come and play their pieces in
front of a friendly and supportive audience
and celebrate their success. They always
have a 'real buzz about them' and are 'a joy
to arrange' notes Jean.

So what qualities and skills do you need
as an HLR? You should enjoy working with
young people, have plenty of patience, good
organisational skills and tremendous
diplomacy. As an HLR you will deal with the
ordinary to the bizarre, from flat tyres and
late candidates to noisy neighbours,
forgotten music and occasional examiners
locked in toilets! You also need unfailing
patience and the ability to keep calm under
pressure. We want to ensure the conditions
are right for each candidate and that their
experience of the exam is positive.  

And what are the benefits to you? As an
HLR you are assured of full support from
staff at our offices in London and are kept
up-to-date through our regular newsletter,

HLR News. You are also invited to our
Annual Lunch in London, receive discounts
on our publications and free or discounted
places on our courses. A more unusual
benefit for Helen (and one we can't
guarantee!) was the invitation by one of the
examiners at her centre to sing Elgar's Sea
Pictures with his orchestra in London. 'It
was such a wonderful and unexpected
opportunity,' Helen reminisces, and really
'encouraged me to pursue my singing!' �

Katherine Smith takes a look at the invaluable work Honorary Local Representatives do for ABRSM

Musical volunteering

HOW TO 
BECOME AN HLR

Many HLRs are in post for several years,but when a position becomes vacant it isusually advertised to applicants in therelevant part of the country. 
If you are interested in applying for avacant position or simply wish to find outmore, please contact Penny Milsom, UKOperations Director at ABRSM,24 Portland Place, London W1B 1LU oremail ukoperations@abrsm.ac.uk.

If applying we ask you to provide somebrief background information aboutyourself and the names of two people whowould be willing to provide a reference(both referees should have known you forat least five years and normally oneshould be involved in music in your area). As the majority of our exam candidatesare children we obtain disclosure from theCriminal Records Bureau for all HLRs.
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Joining the Dots helps pianists 
to build skill and confidence in 
sight-reading. The series offers 
a range of fun activities to help 
students read new music 
more quickly and easily. 

The books cover the requirements for ABRSM’s 
Grade 1–5 sight-reading tests, and include:

• Many short, characterful pieces in a 
range of musical styles

• Warm-up and technical exercises

• Simple improvisation exercises

• Longer pieces for additional practice and 
to play through for fun

Available from music 
retailers worldwide 
or visit

www.abrsm.org/shop

Joining the Dots
A fresh approach to piano sight-reading by Alan Bullard
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MAY

Teaching beginn
ers in groups

workshop

Cheltham’s School of Music,

Manchester, UK, 1 May

Exploring learni
ng styles works

hop

ABRSM, London, UK, 8 May

Teaching beginn
ers in groups

workshop

City of London Boys’ School, London,

UK, 8 May

Music Masters'
& Mistresses'

Annual Confere
nce

Brighton College, Brighton, UK,

14–16 May

Come and meet the ABRSM team.

www.mma-online.org.uk

Introduction to I
nstrumental

and Vocal Teach
ing workshop

ABRSM, London, UK, 15 May

JUNE

Federation of M
usic Services'

Annual Confere
nce

Hilton Hotel, Belfast, UK, 16–18 June

Come and meet us at the ABRSM stand.

www.thefms.org

Centenary Trave
l Grant

USA, 22 June–1st July

Coull Quartet st
ring teachers

workshop

University of Warwick, Warwickshire, UK,

26–27 June

Introduction to I
nstrumental

and Vocal Teach
ing workshop

Leeds College of Music, Leeds, UK,

26 June

JULY

Intermediate jaz
z course

(weekend 1)

Benslow Music Trust, Hertfordshire, UK,

9–11 July

CT Award Cerem
ony

ABRSM, London, UK, 20 July

European Piano
Teachers

Association (EP
TA) Conference

Trinity College of Music, London, UK,

22–24 July

ABRSM Annual
Lunch

Hilton Hotel, London, UK, 27 July

AUGUST

International So
ciety for Music

Education 29th W
orld Conference

Beijing, China, 1–6 August

Come and meet the ABRSM team.

www.isme.org

Intermediate jaz
z course (weeke

nd 2)

Benslow Music Trust, Hertfordshire, UK,

13–15 August

Closing date: for the CT ABRSM Plu
s

course in Hong
Kong 31 August

SEPTEMBER

ABRSM piano se
minar

London Oratory School, London, UK,

4 September

The Scottish Ass
ociation for Mus

ic

Education (SAM
E) Annual Confe

rence

University of Stirling, Scotland, UK,

9–10 September

Come and meet the ARBSM team.

www.same.org.uk

ABRSM 2010 co
nference

Hilton Birmingham Metropole,

Birmingham, UK, 11–12 September

Closing date: for the CT ABRSM Plu
s

part-time cours
e in UK, 20 September

ABRSM piano se
minar

Royal Northern College of Music

(RNCM), Manchester, UK,

26 September

OCTOBER

High Scorers' C
oncert

York, UK, 2 October

Isle of Man, UK, 2 October

ABRSM piano se
minar

Royal Scottish Academy of Music and

Drama (RSAMD), Glasgow, UK,

3 October

ABRSM 2010 co
nference

The Craiglands Hotel, Ilkley,

West Yorkshire, UK, 9–10 October

Music China

Shanghai International Exposition Centre

(SNIEC), Shanghai, China,

12–15 October

Come and meet the ABRSM team.

Continuing Prof
essional

Development, A
ural workshop

London, UK, 16 October

High Scorers' Co
ncert

Middlesbrough, UK, 16 October

ABRSM piano se
minar

Queen Elizabeth’s Hospital School,

Bristol, UK, 17 October

Introduction to I
nstrumental and

Vocal Teaching C
ourse

ABRSM, London, UK, 23 October

Centenary Trave
l Grant

Cyprus, 22–36 October

NOVEMBER

ABRSM Diploma
Awards Ceremo

ny

Hong Kong, 5 November

ABRSM Jazz pia
no course

City Lit, London, UK

7, 14, 21, 28 November

Introduction to I
nstrumental and

Vocal Teaching C
ourse

Cardiff, UK, 13 November

Continuing Prof
essional

Development, A
ural workshop

Bristol, UK, 14 November

Closing date: for the CT ABRSM Plu
s

fast-track cours
e in UK, 6 December

For more inform
ation about

ABRSM courses
and events, plea

se

visit www.abrsm
.org.

Diary dates –

A round-up of forthcoming

ABRSM courses and

events, plus conferences

where you can meet

members of the

ABRSM team
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Now we know which topic causes the
pianists among you to reach for your
pen or hit the 'send' button – fingering.

The extracts on this page are a small sample
of the enormous number of useful, creative
and practical ideas that you were kind enough
to share. The article by Anthony Williams on
page 8 is also in response to this aspect of
teaching, which has to be tackled if there is to
be a firm foundation for music making. Thank
you to all who spared the time to write and
may your ideas help others find their way
when it all seems a bit of a struggle, or when
inspiration is in short supply.

This will be my last comment for Libretto,
as I will be retiring as Chief Examiner on 31
July. The last few months have been a mixture
of pleasant anticipation of the next stage of my
working life and realisation of how much I shall
miss the contact with colleagues, teachers and
candidates. 

There are such strong connections between
those who have music at the centre of their
lives and who help others along the way to
playing, singing or listening at whatever level.
Some of you write so regularly I feel I know you
and it has been a privilege to hear about your
experiences, challenges and triumphs. You will
be pleased to hear that John Holmes, who
takes over from me as Chief Examiner on 1
August, is passionately involved in teaching and
will completely understand your viewpoint. He
is a clarinettist and pianist with a distinguished
career in music education, so look forward to
stimulating and sympathetic communications
ahead.

Thank you again for your continuing
contribution to the work of ABRSM and
therefore to hundreds, indeed thousands, of
pupils who benefit from informed and caring
teaching.

Warmest wishes for the future and, if you
happen to see me at some musical event, do
come and say 'hello'.

Write to Clara at the usual postal address or
send an email to chiefexaminer@abrsm.ac.uk.

CLARA’S COMMENT
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Recorder lessons

For tricky fingering, I’ve discovered an amazingly powerful technique to

keep the noise levels down. I get the children to finger the phrase without

blowing several times (often singing or saying note names at the same

time). By the time we get to the 'blowing stage', they are able to get closer

to the correct notes and rhythms. (KIRSTEN MCCORKELL, WEST SUSSEX, UK)

Thank you

I enjoy receiving Libretto and most of all reading your letters page. I
identify with many of the comments your readers make regarding teaching
and the enjoyment and precious moments shared with pupils.
(JANE HEPPLE, SOMERSET, UK)

I heard you were retiring and wanted to wish you all the best. You have
been a shining beacon for ABRSM and you will be missed.
(YVONNE BEHAR, MIDDLESEX, UK)

Piano fingering

Correct piano fingering is absolutely essential! I always finger a new piece
for pupils - in consultation with them, as hands are different shapes and
sizes - and insist that they stick to it. Eventually the penny drops and
they realise that the fluency of their playing is greatly improved if they
stick to the fingering we agreed on. (ANN PINHEY, HANTS, UK)

I have found that my pupils find the multitude of scales at Grade 5 less

terrifying if they are placed in groups of similar fingerings. (CAROLINE TAIT,

EAST YORKSHIRE, UK)

Another way to look at patterns in scales is to imagine them as the route

a snake or mouse might take along the keyboard and to draw this on a

keyboard chart. (CHRISTINE GOWER-SMITH, KENT, UK)

Pianists can sometimes find themselves in a finger twister. Like tongue
twisters, these can be resolved by breaking down the sentence or in the case
of a scale or piece of music, into shorter more manageable sections. This will
reveal which part of the phrase is challenging and why it is so difficult to
play. (HELEN TUDOR, WEST SUSSEX, UK)

I find that not enough is made of strengthening weak fingers, so I always

practice with 'stops'. By this I mean fashioning a rubber wedge (a

diagonally cut rectangular eraser) and using it either vertically or

horizontally to hold down black and white keys respectively. 

(CHRISTOPHER ZACHARIUS, WILTSHIRE, UK)

Many years ago my music teacher used a system which grouped scales

and fingering in a specific way. Scales were learnt according to their

fingering patterns, and the correct pulse was the order of the day. 

(GRAHAM HART, LANCASHIRE, UK)
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Goodmusic
MUSIC PUBLISHERS & MAIL ORDER SUPPLIERS OF PRINTED MUSICMUSIC PUBLISHERS & MAIL ORDER SUPPLIERS OF PRINTED MUSIC

� Music from many publishers held in stock including �
Associated Board publications & exam syllabus requirements

� Music despatched the same day by first class post �
� Items not in stock ordered quickly for you �

As one of the UK’s leading specialists dealing only in printed music we are able to satisfy the needs of thousands of customers throughout the world.
We keep large stocks of music from many publishers for immediate supply but anything not in stock can quickly be ordered for you.

Established in 1974, we have an extensive knowledge of printed music and offer intelligent and informed help.

Our telephones are manned from 9.00 to 5.00, Monday to Friday.  An answerphone takes messages at other times.

We accept payment by Visa, MasterCard, Maestro, cheque or via internet banking.
Discounts are available for regular customers.

Goodmusic

Whilst it is often better to talk to a real person who can
help with your requirements and answer any queries, if
you find it more convenient you can order music from

us on-line from our internet music shop at
www.gbdf.co.uk

PO Box 100, Tewkesbury GL20 7YQ UK  -  � 01684 773883  Fax 01684 773884
www.goodmusicpublishing.co.uk

OUR AIM IS TO GIVE THE FINEST SERVICE AND VALUE FOR MONEY

WE AIM TO MAKE TOP QUALITY PIANOS – AFFORDABLE TO ALL

Telephone: 0845 070 3833

www.pinkhampianos.com 

Pinkham                  Pianos

Buy Direct from Piano Maker and Concert Pianist
Rent from only £7 a week with the option to buy

All the money paid in rent may go towards the buying price
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music for 
musicians
From Albinoni to Zemlinsky, from aural to  
Ysaÿe, we stock a vast range of music for  
all the major exam boards. 
Instrument hire and repairs • strings, reeds and other accessories
musically qualified staff • prompt mail order service.

Visit us and browse or use our prompt mail order service.

Open:  Mon-Fri 9–5.30  Sat 9–4

Academy Chimes Music 
Royal Academy of Music,York Gate Building, Marylebone Road, London NW1 5HT 
T 020 7873 7400  F 020 7873 7401  E academy.chimes@ram.ac.uk

Barbican Chimes Music
Cromwell Tower, Silk Street, London EC2Y 8DD 
T 020 7588 9242  F 020 7628 1080  E barbican@chimesmusic.com

Kensington Chimes Music 
9 Harrington Road, South Kensington, London SW7 3ES 
T 020 7589 9054  F 020 7225 2662  E kensington@chimesmusic.com

BUY ONLINE www.chimesmusic.com
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